
President’s Message
Tansi. My name is Natalie Bear, and I am the current president 
of the Alberta Teachers’ Association’s First Nations, Métis and 
Inuit Education Council (FNMIEC). I’m a member of Bigstone 
Cree Nation in Treaty 8 territory, and I spent the beginning 
years of my teaching career in my northern home community. 
I’m currently teaching in central Alberta, and I look forward to 
working on behalf of the council membership. As I move on 
from the president-elect position, I would like to take the time 
to say thank you to Julie Calliou, now past president, for her 
guidance and knowledge this year. I would also like to say thank 
you to all the other members of our council for supporting me 
during my first year as a member.

The first few months of the school year have flown by, and as 
we continue to move forward, I hope that you take the time to 
reflect on the changing of the seasons and the gifts that each 
season brings. For many Indigenous people, seasons and the 
natural world have a great significance in all that we do; they 
guide us as we move through the months of the year. In the 
same way, as educators we must learn to be dynamic and fluid 
and to embrace change as it comes to us—change brings about 
growth and an invitation to improve.

We have had some changes come upon us with Alberta 
Education’s new draft kindergarten to Grade 4 curriculum 
rolling in and the changes that are to come with the new 
Teaching Quality Standard (TQS) in September 2019. One 
of the six competencies that will come into effect will be 
applying foundational knowledge about First Nations, Métis 
and Inuit. The TQS document states the expectation: “A 
teacher develops and applies foundational knowledge about 
First Nations, Métis and Inuit for the benefit of all students” 
(Alberta Education 2018, 6). One indicator of achievement 
of this competency is “supporting the learning experiences 
of all students by using resources that accurately reflect 
and demonstrate the strength and diversity of First Nations, 
Métis and Inuit” (p 6) communities and individuals. As a 

specialist council, we look forward to helping you grow and 
develop in order to meet this competency.

The primary purpose of the FNMIEC is to facilitate professional 
development related to First Nations, Métis and Inuit education 
and to advocate for First Nations, Métis and Inuit students. We 
also seek to add capacity to the ATA by providing Indigenous 
ways of knowing and to develop or connect educators to 
relevant resources available across Alberta for use in their 
classrooms. With the coming changes in curriculum and the 
TQS, my hope is that we as a council are able to support you 
and your schools as we move forward together as educators.

Reference
Alberta Education. 2018. Teaching Quality Standard. Edmonton, Alta: 

Alberta Education. Also available at https://education.alberta 
.ca/media/3739620/standardsdoc-tqs-_fa-web-2018-01-17.pdf 
(accessed November 20, 2018).

Natalie Bear
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Conference 2018: Grounded in Truth, Soaring  
with Knowledge
This year, the FNMIEC joined forces with the Social Studies 
Council and the Global, Environmental and Outdoor Education 
Council to host the Grounded in Truth, Soaring with Knowledge 
conference. The conference was held October 11–13, 2018, at 
the River Cree Resort and Casino on the Enoch Cree Nation. 
All expectations for the conference were exceeded.

The conference opened Thursday evening with Elder Bob 
Cardinal blessing the conference. The blessing was followed 
by a moving and inspirational keynote address from Laura 
Grizzlypaws. Her passion and her stories had everyone 
engaged. We couldn’t have had a better start to the conference.

Friday morning started bright and early, and a little snowy, 
but that didn’t stop delegates from attending the first of 
three excursions held throughout the day. The excursions 
offered hands-on learning and the opportunity to experience 
Indigenous culture in an authentic way.

While the excursions were happening off-site, things were 
ramping up on-site. Delegates had many and varied sessions to 
choose from. The topics included brain architecture, teaching 
about residential schools, engaging students in the democratic 
process and many more.

Over lunch on Friday, the Outstanding Aboriginal Educator 
of the Year Award was given out. This year’s recipient was 
Jolene Gray. Jolene is a proud Cree woman and a dedicated 
Cree teacher at Prince Charles School, in Edmonton. She is 
passionate about her culture and eager to share it with her 
students so that they can grow with knowledge, self-esteem, 
dignity and respect.

Friday concluded with the annual general meetings and 
elections of the host councils. The FNMIEC executive is happy 
to welcome our new northern representative, Shannon Dubé, 
and pleased to see many others returning.

Saturday began with a delicious breakfast. (It’s hard to say which 
meal was the best throughout the conference. Certainly, no one 
went hungry!) The morning began with more amazing sessions 
and concluded with three keynote speakers: Chris Slubicki, 
president and CEO of Modern Resources; environmental 
activist Tzeporah Berman; and Premier Rachel Notley. These 
keynote addresses were much anticipated by more than just 
the conference delegates. The media were there in droves, 
and all ears were ready to hear what our speakers had to 
say. In fact, Premier Notley is the first sitting premier since 
Peter Lougheed to attend an ATA event. The speakers did not 
disappoint; each offered a vision for the future and expressed 
that vision with elegance and enthusiasm.

Overall, the conference was an amazing experience, and it would 
not have been possible without the hard work and dedication 
of so many. For this, they deserve immeasurable gratitude. 
To the speakers, thank you for your guidance and for sharing 
your stories, your resources and your truths. To the conference 
organizers, thank you for making this conference possible and for 
the countless hours, the long discussions and your willingness to 
take on challenges with a smile. And to the delegates, without 
all of you this wouldn’t have been possible. Thank you for your 
commitment to continued learning, for your professionalism and 
for all you do for the students in our schools.

Chris Slubicki Tzeporah Berman Rachel Notley
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Honouring Land, People 
and Place Through Land 
Acknowledgements
Recently, many schools, school districts and individuals have 
begun to acknowledge the traditional territory on which the 
school or district is located. The ATA also takes time at the 
beginning of events, meetings and conferences to acknowledge 
territory. This is a practice that is respectful and that honours 
not only the land but also the First Peoples who have lived on 
the land for thousands of years.

A land acknowledgement, or land recognition, is a formal 
statement that recognizes the First Peoples who lived in the area. 
It also recognizes their strong and unique connection to the land.

Honouring and recognizing the land being visited is a tradition 
of many First Nations. Giving thanks for the land honours 
where we are in place and time, and it acknowledges the 
relationship between the people and the land.

When we acknowledge the land at school assemblies, in 
meetings, at conferences or during announcements at schools, 
we are expressing gratitude to those whose territory we live 
and work on. We are honouring the people who have been 
living and working on the land for thousands of years. We are 
also honouring traditional Indigenous protocol.

It is important to note that unless you are a member of the 
First Nation traditionally from the location being honoured, 
you provide only a land recognition or acknowledgement. 
An Indigenous person or an Elder from the local area may 
welcome others to the land and to the area.

If you are unsure about what to say during the land 
acknowledgement for the particular area you want to honour, 
you can find help from several sources. If your school district has 
an Indigenous education department, check with the department 
to see if the school district has a land acknowledgement 
statement. You may also want to check with a local band office, 
treaty office or Native Friendship Centre. The ATA’s Walking 
Together consultants may also be able to help.

For More Information
Know the Land Territories Campaign

www.lspirg.org/knowtheland/

“Beyond Territorial Acknowledgments”

http://apihtawikosisan.com/2016/09/beyond-territorial 
-acknowledgments/

Hayley Christen 
Central Alberta Representative

Orange Shirt Day

This fall, schools across the country recognized Orange Shirt 
Day (September 30). The official Orange Shirt Day website 
(www.orangeshirtday.org) says the following about the event:

Orange Shirt Day is a legacy of the St. Joseph Mission 
(SJM) residential school commemoration event held in 
Williams Lake, BC, Canada, in the spring of 2013. It grew 
out of Phyllis’ story of having her shiny new orange shirt 
taken away on her first day of school at the Mission, and 
it has become an opportunity to keep the discussion on 
all aspects of residential schools happening annually.

The date was chosen because it is the time of year 
in which children were taken from their homes to 
residential schools, and because it is an opportunity to 
set the stage for anti-racism and anti-bullying policies for 
the coming school year. It also gives teachers time to plan 
events that will include children, as we want to ensure 
that we are passing the story and learning on to the next 
generations.

Orange Shirt Day is also an opportunity for First Nations, 
local governments, schools and communities to come 
together in the spirit of reconciliation and hope for 
generations of children to come.

We were extremely blessed to have Phyllis Webstad as a 
keynote speaker at our annual conference, Grounded in Truth, 
Soaring with Knowledge. She is an inspiration, an example 
of resilience and a model for making positive change in the 
world. We look forward to once again having her as a speaker 
at next year’s conference.
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Footprints of Our Ancestors: First Nations,  
Métis and Inuit Education at a Mandarin  
Bilingual School
Highwood School is a Mandarin bilingual program of choice in 
the community of Highwood in Calgary. Students are taught for 
half of the school day by English-speaking teachers in English 
language arts, social studies and health. For the other half of 
the day, students are taught by Mandarin-speaking teachers in 
Mandarin language arts, math and science.

We believe that language learning is intertwined with culture; 
therefore, both Chinese and Canadian customs and traditions 
are celebrated and integrated into many aspects of learning at 
Highwood School.

Although our school population is predominantly of Chinese 
background, as a staff we are committed to moving toward truth 
and reconciliation for all members of our school community.

Our first step was to bring awareness and education to our 
teaching and support staff. We have participated in many 
professional development opportunities, including visiting 
the Niitsitapi Learning Centre, inviting the Calgary Board of 
Education’s Aboriginal Education Team to our school to facilitate a 
staff sharing circle and participating in various workshops hosted 
by the ATA (such as The Blanket Exercise and The History and 
Legacy of Residential Schools). We have explored numerous 
books and other resources, including viewing the documentary 
Elder in the Making (Hsiung 2015). Teachers have taken the new 
knowledge and understandings and applied them in various and 
meaningful ways in their teaching practice. Students have had the 
opportunity to attend performances of We Are All Treaty People 
and As Long as the Sun Shines, by Calgary’s Quest Theatre, and 
also hoop dancing, by artist Teddy Anderson.

I recently had the opportunity to take a beginner course on the 
Blackfoot language and culture. When I brought the Blackfoot 
language back to the classroom, the students were engaged and 
eager to learn. As second language learners, they demonstrated 
a natural affinity for picking up the Blackfoot language. They 
were able to use their language-learning skills to decipher the 
patterns and nuances of the Blackfoot language.

All these steps that were taken toward truth and reconciliation 
culminated in our annual Chinese New Year celebration at the 
Southern Alberta Jubilee Auditorium on February 13, 2018. 
This year we were fortunate to be able to collaborate with 
Saa’kokoto (Elder Randy Bottle) and Quest Theatre to create 
the show Footprints of Our Ancestors: A Blended Celebration 
of Chinese New Year and Indigenous Ways of Knowing, Being, 
and Doing.

Our 90-minute performance started with “Indigenous Ways of 
Knowing and Learning—The Telling of Stories,” with Saa’kokoto 
and drumming from Frank Turning Robe (honour song). The 
evening was filled with performances from all students, including 
“Light the Path Forward,” “Sharing the Feast” and “The Gift 
of Giving.” We also showcased traditional Chinese practices, 
incorporating performances by students from the Calgary Tai 
Chi and Martial Arts College, who performed lion dances and 
Wushu martial arts. The performance was well attended, and 
the students were excited to perform on a first-rate stage 
to an audience of more than 1,200 people, including family 
members, school and community members, and Calgary Board 
of Education area directors.

At Highwood School, we are proud of all the steps, both big and 
small, that we have taken to increase our knowledge and apply 
some of the learnings of First Nations, Métis and Inuit people and 
culture with our staff, students and families. It is our hope that 
through ongoing education, partnerships and celebrations, we will 
continue to learn about Indigenous traditions and how to teach 
using Indigenous traditional teaching practices, in support of all of 
our community.

Reference
Hsiung, C, dir. 2015. Elder in the Making. Documentary, 95 min. Calgary: 

Hidden Story Productions.

Huong Lam



First Nations, Métis and Inuit Education Council Newsletter, Winter 2018	 Page 5

Morning Smudge at  
St Joseph Catholic  
High School
Indigenous people are often asked about the significance of and 
meaning behind smudging. My immediate response is that it is 
a cleansing ceremony. But when we started morning smudge at 
our school, St Joseph Catholic High School in Grande Prairie, 
it became more than that. It became a time to reconnect our 
spirit with the Creator and to ground our thoughts and physical 
body to Mother Earth.

Like many Indigenous people, I take the time in my day to 
smudge. Why? Because smudging allows me to reconnect 
with myself and focus on the positives in my life rather than 
the negatives that try to bring me down. With this in mind as 
I was looking for ways to support my students, I thought, Why 
not bring that experience into the school and provide a place for 
students to feel that same connectedness I feel after smudging?

With an e-mail to our school’s administration and my 
supervisor, my mission to bring smudging into the school began. 
In all honesty, it didn’t take but two days of conversation and 
planning as to how we could do this so that any student or staff 
member could attend.

Our school has students from Grade 8 to Grade 12. Wanting 
the smudge to be available to anyone who wanted to attend, 
we carefully looked at when this would work best. The school 
day for our high school students begins with a focus block, and 
for our junior high students it typically begins with religion. This 
time slot seemed to work like it had been scheduled by the 
Creator himself.

Where to house the smudge in the building was the next 
decision. At first, we decided to hold it in the Black Box, a 
drama area, as the ceiling heights allow for more airflow and 
the area is central to the school layout. Then other staff and the 
administration suggested that perhaps this would not do the 
smudge honour and perhaps it would be more significant and 
spiritual if we housed it in the school chapel. As the chapel is 
also central to the school and has high ceilings, it was again like 
a perfect fit sent by the Creator.

And then morning smudge began.

Every morning, from 8:30 to 9:00, students and staff who are 
able to attend come to morning smudge. At first we had a 
few regular students, most of whom were also regulars in my 
space. Then more and more teachers became invested, leading 
more and more students to attend. Today, we have teachers 

who encourage students to attend smudge, even if only to 
bear witness to what is being done and to sit in silence with 
themselves. For the most part, the students themselves are 
seeking out this time, as are some staff. Explanation is provided 
to those who are new to smudging, and I don’t expect anyone 
to stay for the entire duration. Just having it available and 
running is my main focus.

One teacher shared with me that smudging intrigued him. Not 
thinking of the connectedness of smudging, he was shocked at 
how almost immediately he experienced feelings of calmness. 
Once he missed a day, as he was busy with students and 
paperwork, and he noticed that he felt out of sorts, almost 
thrown off his routine. He was impatient, easily distracted, anxious 
and overwhelmed. It was then that he thought over the day and 
realized that he had not been able to smudge that morning.

For Indigenous people, smudging is about connectedness—
being connected to self, being open to allowing our journey to 
flow with positivity and empathy. Blessings have been given to 
our school as the whole school has embraced having a smudge 
available every morning. It has become part of the fabric of 
our school, creating a positive perspective for all students to 
embrace Indigenous ways of being.

Omarla Cooke
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A Secret Path to Learning the Legacy of 
Residential Schools in Canada
One commitment Canadians have made as a result of the 
Truth and Reconciliation Commission of Canada (TRC) is to 
teach children about the historical legacy of residential schools 
(TRC 2015).

If you are like me, you probably were not educated formally in 
elementary or secondary school about the cultural genocide 
that occurred in Canadian residential schools—a system 
with the expressed policy goal of eliminating Indigenous 
governments; ignoring Indigenous rights; terminating the treaties; 
and, through a process of assimilation, causing Indigenous 
peoples to cease to exist as distinct legal, social, cultural, 
religious and racial entities in Canada.

Duncan Campbell Scott, who ran the system at its peak from 
1913 to 1932, essentially attempted to “kill the Indian in the 
child” at 169 church-run schools.1 He remarked,

I want to get rid of the Indian problem. I do not think as 
a matter of fact, that the country ought to continuously 
protect a class of people who are able to stand alone. 
. . . Our objective is to continue until there is not a single 
Indian in Canada that has not been absorbed into the 
body politic and there is no Indian question, and no Indian 
Department.2

The system attempted to do that to over 150,000 First 
Nations, Métis and Inuit children, many of whom have reported 
that they experienced extreme mental, physical and sexual 
abuse once in the system.

Chanie Wenjack’s tragic death in 1966 illustrates painfully the failure 
of Canadian society to treat Indigenous children with care, dignity 
and respect. His lonely walk down a northern Ontario railway 
track in freezing rain ended in his death as he tried to return 
home to his family and people. This is a powerful metaphor for 
Indigenous peoples’ excruciating journey through Canadian colonial 
culture as expressed in the residential school system.

As an educator, I believe we must do justice to the history 
of Indigenous Canadians. We must shed light on our dark 
and shameful past. We must begin this journey together with 
emotion—and trust in the empathy of everyday Canadians as a 
starting point for building shared understanding of the legacies 
of our imperialist and colonialist past. In my class, we begin this 
journey together.

First, we read “The Lonely Death of Chanie Wenjack” 
(Adams 1967). This is the original report on Chanie 
Wenjack’s death, from Maclean’s magazine. I ask my students 
to imagine and to empathize with feeling so isolated and 
alone that they would risk walking home along a path they 
did not know.

Second, we watch the animated CBC film Secret Path, directed 
by Gord Downie (2016) and illustrated by Jeff Lemire. Then we 

discuss the emotional impact of the imagery and messaging in 
the art, music and lyrics.

Third, we start our research—to build our understanding of 
the facts of the system—with the CBC News (2008) FAQ “A 
History of Residential Schools in Canada.” I invite my students 
to start researching from other sources as well.

Finally, in small groups, we begin planning our project 
presentations on residential schools. Our goal is to 
communicate to and educate people with little or no 
knowledge of the residential school system in Canada—to 
teach them what happened and what it might have been like 
for children and families.

I ask my students to consider how they will implement 
the following dimensions: emotion, empathy, research and 
facts. The Secret Path graphic novel (Downie and Lemire 
2016) incorporates music, poetry and art. For our project, 
we add multimedia elements to show what we know 
and what we hope to communicate with regard to the 
residential school system in Canada. I ask my students 
to consider adding informative multimedia (such as text, 
dialogue, colour, advertising posters, video, comic book 
elements, narration, internal dialogue and conversation) 
to the media elements we already have from the graphic 
novel in order to enhance our understanding of the story 
of Chanie Wenjack and other Indigenous children who 
suffered in residential schools.
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The students begin from a place of compassion and move 
quickly to a place of knowledge. Their project presentations are 
often emotionally moving, heart-wrenching, informative and 
memorable.

Empathy and knowledge are the starting place for reconciliation.

Education has many goals. The commitment we made to our 
Indigenous brothers and sisters through the TRC is to shine a 
light on the legacy of the residential school system in Canada—
both to understand why we are who we are today and to 
ensure that this horror inflicted on the children of our friends 
and neighbours is never repeated.

If you would like to see the videos, handouts and planners I use 
in the project in Grades 7 and 8 social studies, feel free to visit 
my website at http://oppieclass.weebly.com/graphic-novel.html.

Notes
1. As Andrew Stobo Sniderman’s (2013) review of Mark 
Abley’s (2013) book Conversations with a Dead Man: The Legacy 
of Duncan Campbell Scott reveals, Abley argues that “Scott is 
commonly and wrongly attributed with uttering the goal to ‘kill 
the Indian in the child’ (a phrase that belongs to an American 
military officer), but rightly associated with the expansion of the 
Indian residential school system in the 1920s and 1930s.”

2. National Archives of Canada, Record Group 10, vol 6810, file 
470-2-3, vol 7, pp 55 (L-3) and 63 (N-3).
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Greg Oppedisano
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Infusing a First Nations, Métis and Inuit 
Perspective When Delivering Math Outcomes
Red Deer Public Schools has approximately 900 First 
Nations, Métis and Inuit students. It is important that these 
students see themselves reflected positively in the classroom 
and in the curriculum. Some teachers do this by emphasizing 
Indigenous culture as it comes up in their curriculum 
delivery, some have bulletin board displays, and some 
encourage students to connect to their culture and share 
with their peers as much as they can when they engage in 
classroom research.

Having students see themselves in many parts of the curriculum 
is a way to boost their engagement and build a sense of 
belonging. This can instill a sense of pride in Indigenous students, 
encourage more dialogue and serve as a catalyst for teachable 
moments for the rest of the class.

The model used in First Nations, Métis and Inuit Learning 
Services at Red Deer Public Schools takes several approaches. 
The goal is to provide curriculum service delivery and 
support to cover as many grades as possible, making as many 
connections as possible. It is a work in progress.

Collaboration with teachers and administrators is essential. 
School personnel can approach First Nations, Métis and Inuit 
Learning Services with a question, a possible connection 
that they see or an opportunity for infusion. When an idea is 
brought forward by a district teacher, it is developed, refined 
and delivered to students. Then it is kept in a cache to be 
shared with others who might be interested. In the other 
approach, First Nations, Métis and Inuit Learning Services staff 
create curriculum connections, focusing on areas where infusion 
is possible, and then approach teachers and ask them to pilot 
the ideas.

The ideas for infusion are diverse and far-reaching. When a 
math outcome or concept is being taught, it often fits into 
other subject areas. Making cross-curricular connections is 
an excellent way to teach math, social studies, art, physical 
education and English language arts—all at the same time. It is 
also an excellent way to implement technology outcomes.

A great advantage to using Indigenous games in the classroom 
to teach math outcomes is that it usually involves movement. 
Students appreciate activity and movement whenever possible 
in the classroom, and they can explore concepts through being 
active. This is an excellent method for keeping kinesthetic 
learners engaged longer. Students participate in the movement 
activity that leads to the learning and then reinforce their 
learning through paperwork, technology or class discussion. 
Through playing various games, students can gather data 

through physical activities. No textbook required! The teacher 
can then centre a lesson on the information gathered. For 
example, Google Sheets can be used to sort, analyze, organize 
and visualize the data. One- and two-step word problems can 
be created. Mode, median, mean and range can be understood. 
Measurement, time, greater than and less than, and base 10 
blocks can all be covered. The list is endless when it comes to 
classroom application.

Teaching Indigenous games has a strong connection to 
the district’s numeracy goal. However, it also capitalizes on 
an opportunity to expand the requirement of applying 
foundational knowledge about First Nations, Métis and Inuit 
in Alberta’s revised Teaching Quality Standard (TQS). This 
foundational knowledge and the revised TQS are on the 
horizon for teachers in September 2019.

Using Indigenous games is a practical way to broaden the 
classroom experiences of both the teacher and the students 
when teaching math outcomes.

Terry Lakey 
Red Deer Public Schools
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Advancing Reconciliation in Education Tool Kit
Beginning in 2016, the John Humphrey Centre for Peace 
and Human Rights (JHC) engaged in a collaborative pilot 
project with five Edmonton Catholic and public schools called 
Advancing Reconciliation in Education (www.jhcentre.org/
reconciliation-in-schools/).

I was fortunate to be invited to a professional development 
session in which the JHC released a full tool kit from the 
project. The tool kit is meant to provide educators across 
the province with a meaningful process for educating on 
reconciliation while inspiring student action in schools and 
communities.

We engaged in dialogue about reconciliation in schools, shared 
best practices and worked through the sessions of the tool kit.

We also engaged in collaborative, participatory learning 
sessions that presented a framework for introducing truth and 
reconciliation in the classroom. We had the opportunity to 
learn from local Elders and Knowledge Keepers, who led us in 
ceremony and shared teachings.

The workshop explored how teachers can hold space for 
difficult topics and use student participation and art making to 
help students process our colonial history, express their feelings 
about Canada’s past, and recognize their own agency through 
art and activism.

The JHC has worked to create a meaningful process whereby 
students explore reconciliation from a rights-based lens. 

The pilot program consisted of nine learning sessions and 
three student-led Calls to Action sessions. The program was 
designed to build the capacity of students and teachers and 
to provide opportunities to connect with the rich and thriving 
network of Elders, Indigenous Knowledge Keepers, community 
members, artists and activists who work tirelessly to promote 
reconciliation in their communities.

Based on this experience, in collaboration with students and 
the community, the JHC created the Advancing Reconciliation 
in Education tool kit. The tool kit includes learning sessions on 
the United Nations Declaration on the Rights of Indigenous 
Peoples (UNDRIP), the United Nations Declaration of the 
Rights of the Child (CRC), treaties, Canadian history in the 
context of Canada’s 150th anniversary, Indigenous language 
rights, Indigenous world views and residential schools.

This resource provides a process and a strong foundation plan 
for facilitating learning between students and local community 
members and connecting schools to Indigenous people in the 
community.

This pedagogic tool takes the pressure off teachers to be 
experts in these topics and recognizes the knowledge and 
experiences of community members. Therefore, it helps 
strengthen the bonds of healing in our communities and 
provides learners with the foundation for understanding the 
manifestations of our colonial history.

Julie Calliou

FNMIEC Contacts
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natalie.bear@starcatholic.ab.ca

Communications 
Director
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Melissa Purcell
melissa.purcell@ata.ab.ca

Complete contact information for the FNMIEC executive is available at www.fnmiec.ca.
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Publishing Under the Personal Information 
Protection Act (PIPA)
The Alberta Teachers’ Association (ATA) requires consent 
to publish personal information about an individual. Personal 
information is defined as anything that identifies an individual in 
the context of the collection: for example, a photograph and/or 
captions, an audio or video file, artwork. 

Some schools obtain blanket consent under FOIP, the 
Freedom of Information and Protection of Privacy Act. However, 
PIPA and FOIP are not interchangeable. They fulfill different 
legislative goals. PIPA is the private sector act that governs 
the Association’s collection, use and disclosure of personal 
information. 

If you can use the image or information to identify a person 
in context (for example, a specific school, or a specific event), 
then it’s personal information and you need consent to collect, 
use or disclose (publish) it. 

Minors cannot provide consent and must have a parent or 
guardian sign a consent form. Consent forms must be provided 
to the Document Production editorial staff at Barnett House 
together with the personal information to be published. 

Refer all questions regarding the ATA’s collection, use and 
disclosure of personal information to the ATA privacy officer. 

Notify the ATA privacy officer immediately of any incident 
that involves the loss of or unauthorized use or disclosure of 
personal information, by calling Barnett House at 780-447-
9400 or 1-800-232-7208. 

Maggie Shane, the ATA’s privacy officer, is your resource for 
privacy compliance support. 

780-447-9429 (direct) 

780-699-9311 (cell, available any time) 

Consent for Collection, Use and Disclosure of Personal Information

Name: _____________________________________________________ (Please print)

  I  am giving consent for myself. 

  I  am giving consent for my child or ward.

Name: _____________________________________________________ (Please print)

By signing below, I am consenting to The Alberta Teachers’ Association collecting, using and disclosing personal information 
identifying me or my child or ward (identified above) in print and/or online publications and on websites available to the 
public, including social media. By way of example, personal information may include, but is not limited to, name, photographs, 
audio/video recordings, artwork, writings or quotations. 

I understand that copies of digital publications may come to be housed on servers outside Canada. 

I understand that I may vary or withdraw this consent at any time. I understand that the Association’s privacy officer is 
available to answer any questions I may have regarding the collection, use and disclosure of these audiovisual records. The 
privacy officer can be reached at 780-447-9429 or 1-800-232-7208. 

Signed: _______________________________________________________________

Print name: _____________________________  Today’s date: ___________________

For more information on the ATA’s privacy policy, visit www.teachers.ab.ca.
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